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PEDAGOGICAL CASE #7 
 

An MPE Approach to Empowering Students to be Physically Active in their Communities 
 

Daniel is currently a full-time teacher at Hillside elementary school. Although Daniel’s students 
always seemed as though they were eager to participate in the activities that he planned for them 
in class each day, he had always wondered if this enthusiasm translated into their lives after 
school and on weekends. Through planning and instructing the “Active in my Community” Unit 
that incorporated ideas from meaningful PE, he was able to not only teach his students about the 
ways that they could be active outside of his class, but also empower them to acquire the skills 
necessary to do so going forward.  
 
Daniel started by having the students identify the activities to base the unit around. Earlier in the 
year, students were asked to record three activities in their PE journals that they would be most 
interested in and likely to participate in outside of school. This included discussing things they 
could access, like local parks, pools, or play spaces. The class eventually chose to spend the first 
six periods on Ball Hockey, the next six periods on Basketball, and the remaining six periods on 
Soccer. Students were given assessment booklets and provided with the opportunity to outline 
what they most looked forward to (or did not) in each of the three activities. These books also 
included sections for students to record their personal goals, learning, reflections, and 
peer/teacher feedback. In addition, students were also asked to choose from a number of foci for 
the unit (e.g., skill development, working with others etc.) that best reflected their interests. 
Students were also free to use the school’s ‘PE library’ to sign out equipment to ensure that they 
would have the resources necessary to participate in their activities outside of school. Daniel 
noticed immediately that a higher percentage of his students seemed to be more personally 
invested in what they were learning since they were given an opportunity to participate in the 
activity in a way that helped them work towards meeting their own personal goals.  
 
Another way that he was able to make the content more meaningful was through continually 
referring to the unit themes of planning for action and social connection. For example, when 
students were asked to select an activity or task, they were also required to briefly state why they 
felt their chosen activity served as the best choice for them at that particular moment. In this 
same section, students were also required to reference a small map of their community in the 
assessment booklet highlighting specific locations where they would actually be able to 
participate in their chosen activity and to identify one or more other people they could participate 
in the activity with (e.g., friend or family member). Instead of just participating passively in 
class, the students were actively invested in the entire planning process from selecting the 
location of the activity, to participating, to thinking and reflecting about their experiences 
making the activity more personally relevant to each of them. The second theme, social 
connection, was selected with the purpose of allowing students to see the benefits of 
collaboration and working with others. For example, one homework assignment required 
students to work with 2-3 of their peers to design a unique game/activity in class and plan a time 
and location to meet outside of school to participate in it. To help facilitate this connection, each 
student had a section in their booklet where they had space to record the contact information of 
their peers. They could also interview a classmate and take note of that person’s responses to 
questions, such as: Would you like to participate in this activity outside of class? What did you 
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like? What did you dislike? Where could you do this? By facilitating these connections for 
students, the hope is that they would continue to take the initiative necessary to engage in these 
activities and use the relationships they’ve been able to develop to support their long-term 
participation habits. 
 
Through involving students in the unit’s development and highlighting themes that encourage 
students to see the bigger picture, Daniel was able to allow his students to see how what they 
were being taught in PE class translated to their lives outside of school. He also found that 
continuously encouraging students to reflect back on their learning and having them record it in 
their assessment booklets helped to highlight their personal progression throughout the unit by 
providing them with a record of what they had accomplished that they could refer back to. In 
doing so, he was not only able to empower his students to be active outside of school, but also 
lay the foundation for lifelong participation. 
 
***Case developed by the LAMPE team based on:  

https://www.pyppewithandy.com/pyp-pe-blog/archives/01-2018 

 


