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PEDAGOGICAL CASE #5 
 

A Meaningful and Inclusive Approach to Soccer-Baseball 
 

Darren is a Physical Education teacher at Centennial Public School. Over the years, he has found 
that very few of his students participate in sports outside of school due to financial constraints, 
additional responsibilities at home, difficulty in accessing safe/affordable opportunities for 
participation, as well as a general lack of interest from some. In order to address this dilemma, 
Darren began to structure his lessons using a modified Sport Education approach by having his 
students stay on the same teams and take on different roles throughout each unit. Over time, the 
students seemed to be more engaged in physical education, which eventually led to the 
development of a lunchtime intramural league based on the same model. The league provided 
students with an authentic team experience and really seemed to get many more of them excited 
about sports. As part of the Sport Education model, there was a big celebration at the end of the 
year where the teams attended and dressed in their team colours. The first year was a big success, 
and ever since then, the intramural league has been a hit. 
 
During one of the intramural soccer-baseball games, Darren noticed a student with his 
educational assistant cheering from the bleachers. He had not taught the student before (there 
were two PE teachers in the school), but had seen her around the school and was aware that she 
had some sort of visual impairment. Darren walked over to introduce himself and the two began 
to talk about sports. The student’s name was Jacinta and she told Darren that she had come to the 
soccer-baseball game to cheer on her brother who was playing for the red team. She went on to 
explain to Darren how baseball had always been her favourite sport even though she could never 
play it due to her vision but that she still listens to the Toronto Blue Jays games on the television 
and radio regularly. Upon hearing this, Darren asked Jacinta if she would be interested in playing 
soccer-baseball. Although she was hesitant at first, Jacinta agreed and the two eventually decided 
to meet later in the week to discuss how they could make that happen. They eventually settled on 
using a large, brightly coloured indoor soccer ball instead of a traditional white outdoor soccer 
ball (which was easier for Jacinta to identify as it was moving), placing the ball down in front of 
her to kick rather than having a pitcher bowl it, and providing the infielders on the opposing team 
with whistles to blow so Jacinta would have a clearer idea of when and where to run. Since Sport 
Education required team members to act as coaches, trainers, and so on, other members of the 
blue team met with Darren and Jacinta so they would have a basic idea of how some simple 
things could be modified. Darren also made clear to the blue team that it was important for them 
to ask Jacinta herself about the activities, so that she could decide about the levels of challenge.  
 
When it was finally time for her to play the following week, Darren introduced Jacinta as a 
member of the blue team and explained to the infielders on the opposing team when they were 
supposed to whistle. They also did a couple of walk-throughs so that everyone had some idea of 
how it might work. All of the students seemed very excited to have Jacinta participate and many 
more were eager to see how she would fare. Her first at-bat she kicked it right between the first 
and second base players, and into the outfield and got a huge cheer from the other blue team 
players as she made her way down to first base. Her teammates cheered, the same way they 
always do to encourage their peers, and it also helped guide Jacinta back to her team’s bench. 
The following game, Darren looked up from his clipboard to notice Jacinta taking her last at bat 
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and yelling to the bowler to “pitch it” to her. When Darren asked her about it after the game 
Jacinta replied, “It was just getting to be a little too easy for me.” 
 
One of the ways Darren found success in making Jacinta’s experience more meaningful was by 
having her play an active role in the selection and development of the adaptations that were made 
to the game. This ensured that the adaptations were specific to her abilities and optimal levels of 
challenge, and that only those activities or tasks that were absolutely necessary to modify were 
made in order to ensure her experience was as similar to that of the other students as possible. 
For example, the addition of the brightly coloured indoor soccer ball was made specifically 
because Jacinta told Darren that she had an easier time tracking bright objects, which is 
something Darren may not have been able to infer if Jacinta had not had any input. Keeping 
Jacinta involved in the adaptations also helped her advocate for herself, which became personally 
relevant because she was able to apply to other contexts as well. For example, Jacinta began to 
better understand how certain games can be modified to suit her abilities, which can help build 
confidence and motivation to participate in other less formal sport and physical activity contexts. 
Lastly, Jacinta’s involvement in making these adaptations also gave her the confidence to make 
adjustments to these adaptations without Darren’s input, such as during the game where she 
asked the bowler to “pitch it” to her. Through giving Jacinta more autonomy in making decisions 
about her participation, she felt confident enough to modify tasks so they would challenge her 
more.  
 
Darren was also able to make the experiences of his students (Jacinta included) more meaningful 
because of how he structured the intramural games. By keeping students on the same teams 
throughout his intramural program and his PE units, he was also continually placing them in 
situations that encouraged teamwork, negotiation, and social interaction. As a result, he was able 
to indirectly teach his students about things such as inclusion, cooperation, and empathy, which 
are all not only relevant in sport, but also in everyday life. Structuring his lessons this way also 
provided the basis for the successful inclusion of Jacinta into the intramural program, as they 
already had experience appreciating the abilities of others in order allow a team to function as a 
whole. Throughout the intramural season, the students came to be inclusive of Jacinta in a way 
that made her feel like she was no different than any other student, such as when Jacinta was 
tagged out at second base. Even though some adaptations were made for her, the students 
weren’t going to just give her an easy time of it: they understood that an appropriate level of 
challenge was as valuable and meaningful to her experience as it was to theirs, and wanted her to 
experience the same thrills of success that they did. In addition, some other students who did not 
have typical special needs began to advocate for themselves as well so they could experience 
success. For example, some asked if there could be different sized balls to choose from, making 
it more or less challenging to kick.  
 
By creating a positive environment that emphasized an appropriate framing of competition, 
inclusion, and purposeful interaction, Darren was not only able to make the physical activity 
experiences of his students more meaningful, but also provided Jacinta and the rest of his 
students with a set of inclusion-based ideals to guide their actions on and off the field now and in 
the future. 
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Meaningful Physical Education in Practice:  
 

• Encouraging students to play an active role in the selection and development of 
modifications used in class activities can help make their learning more personally 
relevant and communicate to students that their voice is valued. For students with 
exceptionalities like Jacinta, it also ensures that only necessary adaptations are made, 
allowing their experience to be as similar to that of their peers as possible.  

• In accordance with the previous point, modelling teaching behaviours to students that 
encourage them to play a role in decision-making can also encourage them to do so in 
other formal and informal sports contexts going forward. For example, after being 
consulted about the initial modifications to soccer-baseball that needed to be made, 
Jacinta felt empowered later on to make changes to the game to better reflect her current 
skill-level. As a result, she was able to adjust the level of challenge to make her 
experience more meaningful. 

• Using a teaching model that reflects the interests of students can also make learning more 
personally relevant. Since Darren was aware of the barriers to sport participation that 
existed within the school’s community, he was able to make his students’ experiences 
more meaningful by using a model that allowed them to feel as though they were part of 
a team. In doing so, he was able to incorporate topics commonly associated with the 
social-interaction that takes place in team sports such as inclusion, empathy, and 
cooperation into his lessons seamlessly. 

• By using this model and addressing these aforementioned concepts early on, Darren was 
also able to foster a positive social environment that was inclusive to individuals of all 
backgrounds and abilities. For example, when Jacinta was tagged out by one of her peers, 
it would have been very easy for the student to simply allow her to be safe, but since he 
had already made connections related to the importance of challenge and was able to 
empathize with Jacinta’s situation, he treated her just the same as he would any other 
player.  
 

***Case developed by the LAMPE team based on:  
 
https://www.youtube.com/watch?v=pYa737fhKc8&list=PLj6A1C2f91Gu2dkAEuntNCbVja7y1
34dI&t=0s&index=3 
 


