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PEDAGOGICAL CASE #2 (Short Version) 

 

An approach to meaningful PE in a tag rugby unit 

 

Ms. G has been a full-time primary/junior Physical Education teacher at the same 

elementary school for the past two years. Although her students were often very attentive in class 

and usually seemed to enjoy themselves, she often questioned how much they were actually 

taking away from her lessons and whether or not they even cared about what they were learning. 

In an effort to address this dilemma, Ms. G decided to use ideas about meaningful PE to help 

guide her planning and instruction for an upcoming tag-rugby unit. The following case describes 

some of the strategies she found to be beneficial in prioritizing meaningful PE with her grade 5 

class, and outlines how she was able to enrich the learning experiences of her students as a result. 

Mrs. G had students record their thoughts about the upcoming unit in their own PE 

diaries, which she would look at before she planned her lessons. To guide her students’ thinking, 

she asked them to think about how they were feeling about learning a sport like tag rugby (ie. 

excited, nervous, etc.), their previous experiences playing the sport (if any), and their general 

likes/dislikes about their PE experience in the year so far. From the diaries many of the students 

seemed to be excited to play and learn about tag rugby, but one common theme she noticed in 

the students’ diary entries was that many were also very unsure of their own abilities and were 

quite nervous about how they would initially perform in relation to their peers.  

Based on these concerns, Ms. G planned her first few lessons to focus on the basic rules 

and fundamental skills required to play tag-rugby. In an effort to try and improve the confidence 

levels of her students, she also provided them with ample time to practice these skills in modified 

game-like situations before introducing them to a more competitive, fast-paced environment. She 

then structured the warm-ups in the following classes to include various stations where students 

could work on a variety of different skills, providing them with the opportunity to choose to 

practice those that they struggled with most during gameplay. Since the majority of her students 

were new to the sport, she also decided to have them participate in three smaller games. This 

would maximize each student’s time with the ball and improve their confidence in game-like 

scenarios. The small teams also provided opportunities for students to learn with and from one 

another, and they were encouraged to support and help their peers during the lessons. 

The diaries were also used by students to set and record personal goals for themselves at 

the beginning of each lesson. By encouraging her students to set their own lesson-specific goals 

beforehand, Ms. G found it allowed them to focus on the specific aspects of the lesson that were 

most meaningful and relevant to them. Having the students record their goals in PE diaries also 

gave Ms. G the opportunity to assess the types of goals students had set for themselves in the 

past and accordingly adjust the activities she had planned in order to facilitate greater 

opportunities for them to achieve these goals. In one of her final reflections in the PE diary, one 

student wrote: “It made me realize how far I’ve come… I used to freeze every time the ball was 

thrown to me…, now I’m already thinking about my next move even before I catch the ball”. 

Once again, keeping track of these goals and encouraging students to reflect on them helped 

highlight how they were able to progress and consolidate their learning.  

To encourage deeper reflection for her students, Ms. G introduced and used a shared 

‘language’ to help students articulate and think about their learning in a more holistic way. Along 

with the language of the features of meaningful PE (i.e., social interaction, fun, challenge, motor 

learning, personally relevant learning, and delight), Ms. G spoke of learning with the hands 
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(physical domain), head (cognitive domain), and heart (affective domain). Since many of her 

students only wrote about the physical domain in their diaries at the beginning of the unit (as it is 

the domain that most often comes to mind when students think about PE), this approach led to 

students reflecting on other aspects of their experience that they may not have considered 

previously, such as the praise they received from their peers or teacher (heart), as well as the 

development of their tactical awareness and decision-making skills (head). Taken together, this 

allowed students to be more fully aware of the holistic nature of their learning experience. 

Furthermore, one lesson she had students draw a picture of a meaningful experience they had 

from the lesson, while the next she had students arrange their reflection in the form of an acrostic 

poem that corresponded with the phrase ‘Tag rugby’. 

Students also had the opportunity to fill-out peer evaluations of their classmates as well 

through the allocation of ‘spirit points’ during informal class discussions at the end of lessons. 

Students were often very happy when they were nominated by a classmate and were often 

pleasantly surprised by what their classmates had to say about them. “I had no idea the little 

things that I do without thinking like giving high-fives or cheering on my teammates could have 

such a positive impact on how they feel”, one girl wrote in her PE diary after hearing one of her 

team member’s evaluations of her. By providing students with the opportunity to acknowledge 

the positive contributions of their peers to the class, students are given a unique perspective of 

the positive effect they are able to have on the PE experiences of others.  

Through the adaptation of an approach that emphasized student-reflection, Ms. G was 

able to make her lessons more meaningful to her students by using their experiences and 

participation to guide her teaching practice and pedagogical decision making, which ultimately 

provided her students with a more rich and meaningful PE experience.  

 

***Case developed by the LAMPE team and based on: 

https://meaningfulpe.files.wordpress.com/2018/08/nc3ad-chrc3b3inc3adn-fletcher-griffin-

final.docx 
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